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I. Course Content

Why the course
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For a seventh year the course provides the opportunity for closer cooperation between CEU and UNDP BRC. It maintained its initial objectives:

· increase participants’ awareness of sustainable human development, MDGs and their policy relevance in respective countries, predominantly in the region of CIS and Eastern Europe;  

· expose participants to understand the rationale behind different development paradigms, assess their relevance and applicability in specific development contexts

For that purpose the course brings together people with academic and practical development backgrounds to provide a policy-oriented course that would synthesize two close but distinct paradigms – that of sustainable development (with strong environmental, social, and economic connotations) and that of human development. After the previous years of the course it reached high level of maturity in that regard.

The course had explicit focus on practical aspects of sustainable human development and was dealing with two major issues—"What SHD is about?" and "How to mainstream it into practice?" Its aims were to provide the participants with knowledge on possible ways of customizing human development and the Millennium Development Goals to the target regions, sharpening skills to design monitoring frameworks and development indicators, mainstream sustainable human development principles into central, regional and local level policy-making. This year central topic of the course was dedicated to Rio+20 and specific attention was paid to considering sustainability not only from environmental perspective, but also from economic and social angles.

There is huge demand for the course, which is demonstrated by a range of facts. First of all, every year some 200 people apply to the course and around 50-60 people pass extremely demanding on-line module
, which not only demonstrates demand for the course content, but also creates a good pool of candidates for selection for in-campus module. In fact, a number of students are pursuing the course in the consequent year, when they were not selected for in-campus module from the first attempt
. Second, while the course provides scholarships, the amounts are limited and conditions are strict
. Nevertheless students are still willing to come, and are coming to the course
. Last but not the least, there is small but regular number of fee-paying participants, who are attending the course. In 2012 out of 27 participants 13 persons got Scholarship, 8 received Partial funding, 4 came under Tuition Waiver, and 2 were Fee-paying.
How the course
The competitive advantage of the course is its orientation toward combination of theoretical and practical aspects of human development and involvement of practitioners in teaching. This aspect of the course was highly appreciated by many participants in discussions of the course as well as in evaluation forms. This indicates that such a competitive advantage shall be maintained in the future.

Second important feature of the course is its spin-offs. Summer University course became a testing ground for learning materials and teaching methods, which later on were applied in various contexts and formats. For instance, course materials were repacked into shorter courses for National Human Development Report writing teams in a number of countries of the region—Kyrgyzstan, Tajikistan, as well as training of trainers in Azerbaijan and Turkmenistan and replication of this course modality in Uzbekistan. This year we tested possibility to expand course into Master curricular and held a pilot one-credit master course module under CEU Department of Environmental Studies (see section IX. Cooperation with the SUN office and or other CEU offices (before and during the SUN) for details). Stronger focus will be put in 2013 on involving other departments, which would be also in consistent with the multidimensional nature of human development paradigm. 
This year the course content has changed to a great extend—around 30% of  readings got renewed and updated . This was caused by two major factors: (i) including recently published, in past 2-3 year, papers and taking out outdated ones, as main body of readings was collected back in 2008; (ii) a number of new publications, related to the Rio+20 conference, a major event of 2012. However, the major topics addressed in previous years and their sequence proved to be relevant and cover sufficiently the thematic area of the course. 
The course structure was modified this year, but these changes do not imply radical revision of course structure, it stays virtually the same. Rather they reflect more logical flow of presentations and discussions, arranged around the main topic of the course this year—Rio+20. Major revision of this year is structuring of topics “Public Sector and Governance”, “Civil Society” and new “Private Sector” into topic “Actors of sustainable human development”.
The high number of applications (over 190 persons) suggests that the assessment of the course relevance above is correct. As in previous years, the course in 2012 had two modules—on-line and residence one. The level of difficulty was sufficient in both. The level of course materials, particularly the literature and readings, was extremely useful. It may be expected that around 5-10% of literature and readings will be updated next year. During 2012 on-line module a number of materials were suggested by readers and after revision by course coordinators were included in the body of readings. Generally students find reading materials relevant and useful, but not all of them managed to finish readings (see Box 1).  
Suggestions for further improvement:
· better delimitation of key readings and additional readings
· preparation of reading roadmap for students
· more active referrals to major readings during on-line discussions and while lecturing
[image: image5.wmf]An on-line module lasted to 6 weeks of March-April 2012. Significant part of the participants used the on-line module extensively (the literature and the forum). It was not the case for all though and as in previous years, it is difficult to assess why—is it because some were having access to the readings through their individual channels or because of insufficient interest. We maintained last year model of gradual introduction of topics in discussions (3 new topics per week during first three weeks), which positively affected quality of discussion. In addition, three facilitators were constantly monitoring and facilitating discussions. The facilitation included but was not limited to prompting students to build their discussions around pre-prepared topics or in pre-defines direction, respond to their frequent queries, address literature interpretation concerns, summarize the course of the dispute and post concluding remarks upon completion of each topic. This experience proved to be successful, although with some limitations related to workload of facilitators. Ideally, during future year courses dedicated facilitators should be able to devote 50-75% of their time to facilitation of the on-line component of the course. This year experience proved that steering of discussions in necessary direction and maintaining discipline on forums are quite time consuming tasks. 
This year participants turned out to be extremely active and started creating numerous topics from the very beginning. This required active management of course and interventions of moderators. Due to this early start, topics mushroomed in virtually all themes, which a bit distracted participants. For next year themes should become visible and available for discussions gradually. 
Another innovation (tested in 2010 and maintained this year) was engagement of past years course alumni to facilitate discussions. This year participation was much more active but still they participate more as observers rather than facilitators. However, their monitoring of forums, identification of massive copy-paste in discussions, and overall assessment of quality of students contributions proved to be extremely helpful.

This year Module 2 was based on group assignments. The idea behind the group assignment, introduced in 2009 course, was to promote cooperation, team-work and use the assignments more explicitly as a teaching tools and as a testing tool of on-going research work. The results of this exercise and participants’ assessment demonstrate that the choice of group work was correct. The participants were divided into three groups by course coordinator to maintain appropriate regional diversity. Contrary to previous year, when students dealt with individual fictional country, this year group assignment was focused on preparing reports on particular topics (“A. Transformation of human capital. Where should we go from here?”, “B. Social sustainability: lost generation, wasted lives?”, and “C. Economy and sustainability: what is the meaning of ‘sustainable development’ in times of austerity?”). This year the course group assignments were well integrated in learning process and most of the daily exercises following individual lectures topics explicitly referred to the assignment. 
This year group assignments were was an interesting experiment that produced great results in terms of content and presentation. However they are not entirely substitutive to the earlier format – the one based on fictional countries, which allow more comprehensive approach to sustainable development issues. Combining the two approaches will be a challenge for next year. The “fictional countries” based group assignments could be updated to include environmental concerns of the three countries and to add impact of on-going crisis. The final decision on the group assignments will be taken immediately after Module 1, in May, to have the cases updated and ready before Module 2 starts. 
Going on-line

This year course paid specific attention to its online presence. In previous years course learning site proved to be useful library and reference point. In 2011 we tested broadcasting using ustream.tv site. This year we introduced major innovations in on-line presence of the course. In 2012 on-line presence of the course was arranged as the following:
· Main library of course materials was positioned at http://sunlearning.ceu.hu server. This was main entry point for students, where they could return even after the course end
. This library contains copies of all course readings. We also maintain off-line copy of this library in the form of CD/DVD. Up to now library on CD was produced in small number of copies for course participants. However, taking into account existing demand, it could be better to create master CD for professional print. Such a CD/DVD could be updated once in 3-4 years, during major revisions of course readings.
· Main forum of the course is also located at http://sunlearning.ceu.hu. The forum is intended for course participants; however we maintain guest access to it, as return students and external users also value this source of knowledge. Forums are extensively linked to main library of reading materials, as lecturers and moderators refer to reading materials while guiding students through the course. 
· Main video library of the course is maintained at youtube (https://www.youtube.com/user/shdbrc). The channel is organized in a form of play lists, corresponding to the topics of the course. Video materials include a mix of different records. First are videos of lecturers conducted in previous years during in-campus module in CEU, especially in 2009, when professional video recording and editing was available
. Second, are videos recorded especially for the purpose of 2012 course. Three introductory videos (each some 2 minutes long) were professionally recorded with participation of one course director (Andrey Ivanov) and two coordinators (Elena Danilova-Cross and Mihail Peleah). The scope of these records is to help students to accommodate with course and clearly understand what they are expected to do in following months. In addition, two lectures - on Measurement of Human Development and Introduction to Sustainable Human Development (around 15 minutes) were recorded. The idea behind was to test if it is possible to shift more content from in-campus module toward on-line one
. Third, inclusion of videos from third parties (such as UNDP projects), which are relevant for course content. These videos are included in playlists of respective topics. Access to video library is possible through Youtube page, but in addition videos were actively referred in discussion on forum and thus actively included in learning process. Overall, starting from the beginning of 2012 channel got 16 subscribers and more than 1600 views (most popular videos are shown in Box 2). 
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Currently the on-line presence of the course is very solid. In future, more attention should be paid to video lectures and generating more unique content. In this sense course start feeding itself, as many reading materials and especially video materials are generated during the course. Video library increases opportunity of guest lectures recorded especially for the course, as it removes tight schedule limitations. This will be an area of exploration and innovation for forthcoming course.
One important trend is growing number of users, who access course materials from mobile platforms—telephones, smartphones, tablet PCs, etc. However, course platform has limited accessibility from mobile devices, both in terms of site navigation, and in terms of content optimization. From now on all new course materials shall be optimized to be accessible from mobile platforms.
Going social

So far, course used social networks quite passively. There is a closed facebook group
, which includes alumni from previous years. Activity in this group is quite sporadic, although it was very useful to maintain contact with past course graduates and recruit them to help with on-line course facilitation. Ustream.tv, the tool we used for lectures broadcasting, had some feedback possibilities, but previously was not well integrated with regular social networks (major changes were introduced in 2012). Therefore this year we decided to employ social networks more actively. The scope of this exercise was to really “remove walls of classroom” and make course more open for everybody interested in the topic
. 
Information about daily life of the course, lectures, videos and so on was twitted using private account of course coordinator. Many lectures were referred using provocative questions. Tag #shd2012 was employed to track retweets and tweets of others. In addition, selected stories were retwitted using official twitter of UNDP BRC Center. Overall, exercise turned out to be successful. A number of stories were picked up, retweeted, and commented by third parties. Without doubts, it lead to higher number of views of on-line translations at ustream.tv and recorded lectures at youtube (however it is hard to exactly quantify these effects). In order to get immediate feedback from viewers we run a number of polls on issues discussed during the lectures (for instance, “Are MDGs of any help to address issues of poverty?”) and then discussed results with students at the end of the lectures. 
Next year we should focus on more active use of social networks for promotion of course. More specifically, it should include the following:

· Start tweeting about the course from the very beginning, from Module 1, referring to the most interesting debates at on-line platform
· Try to engage in social interactions students and professors, who are active members of social networks. To do so, we shall promote course hashtag from the very beginning.
· Taking into account short memory of Internets, storyfying and resembling tweets could be a good idea.

Broadcast of video lectures was continued this year. As previously, we used ustream.tv technology, specially dedicated channel and Microsoft HD-5000 Webcam at dedicated laptop as hardware solution. Lectures were recorded at ustream.tv and copied to dedicated youtube channel. Video was clearly appreciated by many people. For instance, people, who did not manage to get to the course, were able to watch video and thus participate in it at least virtually. Quality of video (and especially sound) is very adequate for on-line broadcasting, but could be not enough for processing and dissemination. In addition, active camera movement is required to capture both lecturer and classroom, which put additional burden on course coordinators (scheme of equipment allocation in classroom is provided in Annex A). Possible solutions for next year include the following:
· Select a limited number of lectures for professional recording and editing (by UNDP communication staff). These lectures could be included in video library of the course.

· Use additional camera for capturing classroom during presentations and discussions. This could be useful for distant lectures
 to organize more active interaction between lecturer and students. However, hardware and communication implication should be carefully considered.
· Professional ustream.tv account (UNDP owned, free of advertisement) shall be used for broadcasting. Dedicated youtube channel shall be used for storing video, as ustream has limited capacity to store.

Another step to making course more social was undertaken this year—all lectures were broadcasted to internet in the form of webinars, using WebEx technology
. This technology allows to share with users desktop and any programmes from professor’s computer as well as voice (captured through microphone). Users should be invited to the Webinar and should login to join the session. They could participate through text and voice chat. Sessions could be recorded in special format, which could be replayed later on. WebEx has a limitation of 25 simultaneous users per session. Webinars were of partial success. Technology proved to be working and all sessions were broadcasted and recorded. However, participation in webinars was limited with 1-2 students joining per session. Reason behind it could be relative novelty of technology for many students and its heavy weight. On the one hand, students should pass a bit cumbersome process to get into WebEx, contrary to click-and-watch approach of ustream.tv. On the other hand, WebEx install client-side application, which is heavy and put certain requirements towards user applications (i.e. it uses Internet Explorer, not very popular browser nowadays). Nevertheless, WebEx produces much more clear images, than ustream.tv broadcast (which, in turn, better transfers “atmosphere of classroom”, than webinars). Next year we should give technologies one more try and  seek for a right balance. In principle, maintaining both WebEx and ustream.tv broadcasts has negligible hardware costs, but human costs (in terms of scheduling meetings, running and controlling applications, active management of cameras) start running high. 
II. Cooperation between Course Director and Resource Persons

Pre-course communication, designing the course (syllabus, course materials, etc.) was perfectly adequate. The structure of the course is balanced and relevant to the multi-dimensional nature of the issue. All technical and organizational maters were handled smoothly. 

In terms of course management, this year used the role of “Lead Lecturer” was maintained. Each thematic day had an individual assigned as a Lead Lecturer responsible for the contents and substantive management of the day (including inviting additional lecturers and resource persons). This experience proved to be very successful, particularly given the involvement of the Lead Lecturers in Module 1 (raising questions for discussion and guiding the thematic on-line discussions). Next year however the Lead Lecturers should be more actively involved in moderating Module 1 (some of the topics were “left unattended” by the Lead Lecturers).
Another issue arouse in 2012 was certain fragmentation and compartmentalization of Module 2. On some days instead of agreed format “two lectures plus groupwork” we ended up with up to four lectures, not always closely connected. This put additional burden on students and reduced their attention. On some days Lead lecturers did not take their role very seriously and this lead to further fragmentation of topic. Next year we shall consider possible decrease of number of Lead Lecturers with corresponding increase of coordination.
This year was marked by very good cooperation with CEU resource persons, which went behind traditional format of “CEU Environmental day”. This year CEU lecturers were present in a number of days and environmental aspects were better incorporated in the course. Next year this cooperation shall be maintained, and expanded in Module 1 – ideally with some of the modules facilitated by CEU faculty. 
III. Teaching Styles

This year good progress was achieved in terms of teaching styles. The course was less dominated by “presentations” but still the lectures were dominating some of the days. In all topics the second half of day was devoted to interactive group work in the form of assignments or role play games. Feedback from participants suggests that interactive sessions are very welcomed. In the next course participants' presentations will be encouraged in individual thematic slots on the basis of case studies from their countries prepared in advance (as part of Module 1).

One innovative element maintained in 2012 course— is a student workbook. The aim of the workbook was dual—to create "crystallization point" for students; and to promote feedback to course organizers. The workbook was very useful for students for compiling in one place additional course materials, either distributed during classes or individually collected by students. In addition, the workbook includes templates for daily essays for each day of the course. Students were requested to write short essay about their main conclusions from this day. The other side of essay template was intended for recording ideas for group assignment. Essay forms were regularly collected and copied (at the end of day or morning next day) by course coordinator. Naturally, students reflected in their essays not only to the content of the course, but also to the course organization. This quick feedback helped a lot in fine tuning of the course and addressing educational needs of participants. This year forums were engaged for rapid feedback to the students and Module 1 participant, who did not managed to get to the in-campus module. Collected daily essays were typed in and summarized by one of the course coordinators and results were published on daily topic at course forum. The idea behind this exercise was to more actively engage ‘virtual’ participants and keep the record of student ideas. Exercise soon proved to be very cumbersome and it was proposed to replace paper workbook with electronic one. This has been done starting Day 6 (on the basis of Google.Forms). Results were mixed. On the one hand, it reduced workload and improved feedback time. Students also appreciated reduced workload. On the other hand, on-line workbook left nothing in hands of students, to which they could return and refine ideas and knowledge. Next year scope of workbook, procedures, and related costs (financial, resource and human) shall be reconsidered
. 
Another success of the course was HEXGame organized during the first day of the course. This simulation game is run on three levels (Planet/National, Regional, and Local) and provides very rich ground for discussion of development issues. In fact, it shaped the whole course framework. In general, this year more emphasis was put on the group work and interactive assignments; the change which was highly appreciated by the students. 

This year, following students’ requests, we organized presentation of case studies. Generally, it was successful exercise—students received feedback for improvement and finalization of their work, some case studies were used for group assignments during following days. However, presentations turned out to be time consuming process and for some students quite painful process. Case studies presentations should be continued next year, however only for interested students and papers selected during evaluation (which could be used in teaching process).
One innovative element was extended translation of lectures into internet (through Internet TV and webinar—see section Going on-line and Going social). The scope of moving more content on-line is expansion of course auditorium at extend possible. Besides its primary function—knowledge transfer—course has very important goal of educating, enlighting broader audience about human development. 
This year we managed to implement long discussed element of the course—study tour. It was organized during Saturday, 7th July, to Cserehat region, where UNDP implemented regional development programme. During study tour students visited four locations—LEADER office in Encs, Roma community center at Abauj, Biofarm at Hernadszentandras, and Blacksmith social enterprise at Perkupa. Study tour turned out to be good exercise, which, however, requires better planning and video-recording next year.
IV. Participants

This year the choice of participants was also based on their participation in Module 1, using the following criteria:

• Results of the on-line test after completion of Module 1 (30% weight)

• Quality of individual participants’ activity as assessed by the Lead Lecturers (30% weight)

• Case study on one of the topics of course, based on own country experience assessed by the Course Directors with the participation of the Lead Lecturers (40% weight).

This approach proved to be very successful, as it resulted in selection of motivated students, who participated quite actively in Module 2. Similar approach will be used next year for selection of Module 2 participants. In addition, attention should be paid to motivation and qualification of participants, to avoid selection of non-motivated overqualified students.

Taking into account big number of students, successfully finished on-line module, but not selected for in-campus one, it was decided to issue them certificates of successful completion of Module 1 with specification of points obtained in Module 1 (similar to 2011). It seems that students highly appreciate this initiative and it encourages them to take another try next year to get to in-campus module of the course.
The motivation of the participants was very high. The faculty and the course management was enforcing strict ground rules (laptops in classroom, no delays etc.), which brought quite positive results in terms of higher concentration and motivation of students. Course directors and course coordinator maintained strict time management for both students and lecturers. Lectures started and finished in time. Late coming of participants was perceived as unacceptable behavior. All these measures had very positive impact on performance. 

A number of UNDP BRC colleagues joined the course as students for specific topics of their interest (which required no additional funding from our side). This practice is very good for internal promotion of the course and building relations with other practices. However, motivation of participants varied quite significantly. Nevertheless, this practice shall be maintained in future and more attention shall be paid to motivation of those who join the course. 

Students’ academic performance and interaction with tutors was good. The working groups were seeking the advice and support from the tutors in preparation of the collective assignments. The interaction between participants was good. Participants’ level of English was also good, all were communicative. Group dynamics was good, largely thanks to the group assignments. 

Taking into account problems with groups during previous courses, we distributed participants not only to ensure appropriate mix of specializations and country experiences in each group, but also team roles All participants of Module 2 passed Belbin group role test
  prior to arrival to Budapest to identify group roles (see Annex C for group roles and distribution of students by groups). We include individual Belbin roles profiles to participants’ workbooks together with roles description. It seems that approach worked well and groups worked much better then in previous year. We suggest maintaining this practice for next years.

Composition of groups roles turned out to be interesting—most rare role were thought oriented “Ideas plant” and “Monitor/Evaluator”. This years we had one “Plant” and five “Monitors” (last year—no “Plants”, five “Monitors”). Two most common roles were “Implementer” and “Teamworker”.
Another element, which could require attention in future is presentation style. This year we tried public presentation of case studies by students and it was mixed success. Some students thought they are more comfortable presenting their ideas in writing, rather than speaking in front of auditorium. However, most of them managed to overcome initial worries and speak in the front of fellow students. Next year helping students with presentation could be a good learning element of the program. 
V. Outcomes 

This year course confirmed the trend of growing community of practitioners in sustainable human development. Past year alumni were involved in course delivering and freshly graduated students start actively sharing information at closed Facebook groups.
Innovative outcome of this year course is proposed publication of case studies. Students find out discussions during the course and individual feedback of lecturers as good source of advice and empowering tool for finalization of case studies. It was agreed that by September 2012 students will submit their revised case studies. After that UNDP in cooperation with CEU will organize peer review process to ensure adequate quality of publication. Upon editing of publication, publishing will be organized by UNDP. 
VI. Scheduling 

The scheduling of classes and social events was good. One possible improvement regarding the social event could be having it at the very beginning so that it contributes to the group’s cohesion and intra-group interaction.

Overall, this year class programme proved to be tight, may be too tight, as a number of things factored in: increased number of lectures in some days, daily group work, demanding course long group assignment, and on the top of it case studies presentations. Next year course coordinators should pay more close attention to balancing these activities and putting more strict time control to individual lecturers. 
VII. Rooms and Equipment

All were perfectly managed, no need of change or improve. As we have three breakout groups, having one big room and one seminar room was not always enough. However, additional space for group was organized—either on other floor by Environmental Department, or even in Japanese garden.
VIII. Facilities (computer lab, library, classrooms)

All were perfectly managed, no need of change or improvement. We are very grateful to IT service, who helped with accommodating all equipment and arranging on-line translation of the course.
IX. Cooperation with the SUN office and or other CEU offices (before and during the SUN)

Course directors and course coordinators maintained close contact with SUN office, which contributed to successful organization of the course. This year we extended our cooperation with other CEU departments, beyond our traditional partner—Department of Environmental Sciences and Policy. Course involved lecturer from Department of International Relations and European Studies. We also communicated with newly formed School of Public Policy on possible cooperation in future.
What is more important, course evolved into one-credit Master course (see Annex D for the course program)  taught at Department of Environmental Science in Aprilh 2012 by Course directors and course coordinators. [
X. Suggestions to improve the program

Programme already reached high maturity stage and suggested improvement are aimed at increasing its efficiency and effectiveness, rather than changing things in the core of programme. Despite the constant name of the programme, every year programme changes—in terms of content, teaching methodology, faculty composition, etc. Summer University format is extremely convenient for testing new ideas in teaching, new materials and expanding network of practitioners, potential teachers of course in their countries. 
Content

· Review reading materials, including removing outdates sources and including new publications, better delimitation of key readings and additional readings. Expected change of reading materials is some 5-10% annually, with major revisions (around 30-40% changes) once in three years.
· Video library is an emerging asset and it should get priority in 2013. It should be populated with more lectures, including exclusive ones, recorded especially for the course. 
· Preparing reading roadmap for students to guide them through course materials, as huge amount materials in limited time of Module 1 represent huge stress. More active reffering to major readings in discussions.
· Module 1 shall open topics gradually and closely monitors discussions initiated by students, otherwise excessive enthusiasm could induce chaos on forums.

· Group assignments for Module 2 shall revert to fictional countries, which allow more comprehensive approach to sustainable development issues. Group assignments shall be updated to include environmental concerns of three countries and to add impact of on-going crisis.
· Study tour should continue, however better planning is required. Students shall receive information in advance on what they would see and what they should expect. Better timing of travel would also help, taking into account that Cserehat region is 2½ hrs travel from Budapest and project sites are scattered all across the region.
Organization

· Course coordinators should pay more close attention to balancing course activities (lectures, daily group work, group assignment, case study presentations, etc) and putting more strict time control to individual lecturers to ensure appropriate learn/life balance. 
· Case study presentations should be limited to most interesting (selected by faculty) and of interested students. Helping students with presentations could be a good element of learning programme.
· “Virtualization” of the course should continue with more active involvement of interested Module 1 participants in Module 2 activities.
· On-line broadcast should continue both using ustream.tv and WebEx. We should give technologies one more try and should look for a right balance. In principle, maintaining both WebEx and ustream.tv broadcasts has negligible hardware costs, but human costs (in terms of scheduling meetings, running and controlling applications, active management of cameras) start running high.
Faculty

· More attention should be paid to balancing facuilty and avoiding overcrowding of certain topics, while some others remain “one man show”. We should consider bringing more expertise from Country Offices, from particular projects and programmes. 
Course Directors:

Andrey Ivanov





Alexios Antypas

Course Coordinators:

Mihail Peleah





Elena Danilova-Cross

Budapest/Bratislava, September 2012
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Annex A. Scheme of allocation students and equipment in the classroom
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Annex B. Programme of Study Tour to Cserehat region.
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Annex C. Group roles and distribution of students by groups.

	Full name 
	Gender
	Shaper
	Implementer
	Completer 
finisher
	Coordinator
	Teamworker
	Resource investigator
	Plant
	Monitor / Evaluator
	Group assigned to

	Kryvenko Iuliia
	female
	7
	16
	7
	8
	9
	6
	11
	6
	A. Transformation of human capital. Where should we go from here?

	Balogh Zsofia
	female
	9
	14
	5
	7
	12
	9
	8
	6
	A. Transformation of human capital. Where should we go from here?

	Baveyan Lilit
	female
	2
	10
	11
	18
	16
	0
	7
	6
	A. Transformation of human capital. Where should we go from here?

	Dedovets Alexandr
	male
	2
	8
	7
	8
	17
	8
	7
	13
	A. Transformation of human capital. Where should we go from here?

	Dasgupta Sanyukta
	female
	7
	7
	10
	12
	13
	8
	7
	7
	A. Transformation of human capital. Where should we go from here?

	Ezeasor Ijeoma
	female
	11
	8
	12
	9
	7
	8
	6
	9
	A. Transformation of human capital. Where should we go from here?

	Mkhitaryan Ani
	female
	9
	9
	7
	7
	18
	7
	6
	7
	A. Transformation of human capital. Where should we go from here?

	Mustaeva Nailya
	female
	2
	20
	3
	10
	25
	7
	3
	0
	A. Transformation of human capital. Where should we go from here?

	Lucarelli Lavinia
	female
	 
	 
	 
	 
	 
	 
	 
	 
	A. Transformation of human capital. Where should we go from here?

	Theodorou Petros
	male
	 
	 
	 
	 
	 
	 
	 
	 
	A. Transformation of human capital. Where should we go from here?

	Snurenco Vladimir
	male
	13
	8
	5
	5
	7
	11
	10
	11
	B. Social sustainability: lost generation, wasted lives?

	Loryan Nvard
	female
	8
	14
	11
	9
	11
	4
	9
	4
	B. Social sustainability: lost generation, wasted lives?

	Mamedova Olena
	female
	11
	14
	8
	2
	11
	11
	8
	5
	B. Social sustainability: lost generation, wasted lives?

	Shuvalova Olga
	female
	3
	18
	11
	3
	13
	8
	8
	6
	B. Social sustainability: lost generation, wasted lives?

	Kachanovich Alena
	female
	15
	11
	10
	6
	7
	10
	7
	4
	B. Social sustainability: lost generation, wasted lives?

	Lazau-Ratz Alexandra
	female
	8
	10
	6
	10
	15
	7
	4
	10
	B. Social sustainability: lost generation, wasted lives?

	Sadaf Sonia
	female
	7
	15
	8
	7
	13
	6
	3
	11
	B. Social sustainability: lost generation, wasted lives?

	Mece Merita
	female
	4
	16
	12
	11
	6
	9
	2
	10
	B. Social sustainability: lost generation, wasted lives?

	Thakur Bhavna
	female
	11
	14
	3
	12
	10
	11
	2
	7
	B. Social sustainability: lost generation, wasted lives?

	Mezo Dora
	female
	2
	14
	6
	4
	14
	7
	13
	11
	C. Economy and sustainability: what is the meaning of “sustainable development” in times of austerity?

	Pechenkina Vera
	female
	14
	7
	3
	10
	10
	8
	9
	9
	C. Economy and sustainability: what is the meaning of “sustainable development” in times of austerity?

	Petroni Fabio
	male
	11
	12
	9
	7
	5
	8
	9
	9
	C. Economy and sustainability: what is the meaning of “sustainable development” in times of austerity?

	Esenkulova Begaiym
	female
	2
	20
	15
	8
	2
	10
	7
	6
	C. Economy and sustainability: what is the meaning of “sustainable development” in times of austerity?

	Seidu Al-Hassan
	male
	8
	10
	8
	10
	10
	9
	6
	10
	C. Economy and sustainability: what is the meaning of “sustainable development” in times of austerity?

	Aghabekyan Liana
	female
	6
	10
	5
	11
	11
	10
	6
	11
	C. Economy and sustainability: what is the meaning of “sustainable development” in times of austerity?

	Karam Dina
	female
	12
	15
	6
	8
	14
	2
	6
	8
	C. Economy and sustainability: what is the meaning of “sustainable development” in times of austerity?

	Cichos Katarzyna
	female
	14
	11
	5
	11
	11
	9
	5
	5
	C. Economy and sustainability: what is the meaning of “sustainable development” in times of austerity?

	Abdulaeva Zarina
	female
	5
	14
	9
	1
	20
	11
	4
	6
	C. Economy and sustainability: what is the meaning of “sustainable development” in times of austerity?

	Sadeikaite Giedre
	female
	8
	13
	12
	9
	3
	12
	4
	9
	C. Economy and sustainability: what is the meaning of “sustainable development” in times of austerity?


Annex D. Course Programme of two-week Master Course aught at Department of Environmental Science in Aprilh 2012
Day 1: Introduction to the UN system – who are we, what do we do and why
· Morning session

· UNDP in the UN  system organizations (“Delivering as one” and where UNDP stands out with its mandate);

· Organizational structure (COs , Regional centres, HQ); 

· Partnerships with governments/bilateral and development partners; evolution from a donor to implementing organization,)
· Afternoon session
· evolution of development thinking and the specifics of transition. The concept of human development and sustainable developing (how both meet); why UNDP has a role in SHD. 

· pillars of SHD and how they are reflected in UNDP practices architecture (poverty reduction, energy and environment, democratic governance; conflict prevention and recovery). Mainstreaming gender, Human Rights (general intro)

Day 3 : Tools we use to promote SHD                                                                                                             
· Morning session

· Analysis (HDRs, MDGRs, PRSPs or national dev. strategies), knowledge management (Teamworks – and practical work with groups)

· Afternoon session

· Data and indicators, understanding and quantifying of sustainability. Links to human development, HDI and sustainability weighted HDI

Day 3: Our participation in the responses to SHD challenges                                                                                                                                                                                                                                                                                                                                                                                         
· Morning session

· UNDP’s role in climate change response - mitigation, adaptation. Policy work and project level interventions.

· Afternoon session

· pillars of SHD and how they are reflected in individual practices work (poverty reduction, energy and environment, democratic governance; conflict prevention and recovery, mainstreaming gender, Human Rights

· Area-based development, local development sub, country and regional projects (in detail and examples).  

Day 4 morning: Looking into the future 

· Morning session: Rio+20 and priorities of UNDP (inclusive and green growth, poverty-environment nexus, integrated development, green jobs, etc).

What were the strengths of the CEU summer course you attended?


The course is multi dimensional. The lecturers are very good. They come from different parts of the world with different experiences.





Advanced lectures and practical exercises extended our knowledge acquired during first module and what is very important we had a chance to apply it on practice during our workshops and group assignments.





-On-line preparatory course: prepared me for the in-campus module;


-Lectures given by the experts from the United Nations - a unique chance to learn from 'practitioners' from the leading development organization;


-Field trip - this practical component strengthened the theoretical knowledge gained during the course;


-Group work on a research project - experience in both research and work in a team;


-Interactive environment and very responsive and energetic coordinators;


-On-line broadcasting of the course;





Box 1. Evaluation of on-line course materials by students


Q2. The pre-course materials were available in time.	4


Q3. The pre-course materials were relevant and useful.	4


Q4. The pre-course materials were sufficient.	3.4


Q5. I managed to accomplish the pre-course reading assignments.	3.4


Choices / Values: 4 (Fully agree)=4 | 3 (Mostly agree)=3 | 2 (Mostly disagree)=2 | 1 (Strongly disagree)=1





“I didn't accomplish all the readings because of lack of time and big amount of them.”





“The pre-course materials were too much, however, they are meant to guide our learning process and we should be selective according to topics and interests. It is very good if there are choices, but not good when one wants to read everything but does not have time, and does not know how to prioritize because the topic is relatively new. Overall, however, I would say that I successfully accomplished the pre-course reading assignments”








Box 2. Top 10 videos of Sustainable Human Development channel in 2012


�
Video�
Views�
Likes�
Comments�
�
1.�
� HYPERLINK "https://www.youtube.com/analytics" \l "r=summary,dt=ty,fs=15340,fe=15585,fr=UN001,fi=v-bfV4ZCSl2MQ,ha=FDICLVo0cic" \t "" �Introduction to SHD2012 Course��
223�
2�
0�
�
2.�
� HYPERLINK "https://www.youtube.com/analytics" \l "r=summary,dt=ty,fs=15340,fe=15585,fr=UN001,fi=v-yKNAAT6VvTQ,ha=SwYaWEEjFx0" \t "" �Shahrbanou Tadjbakhsh - Evolution of Development Thinking (CEU2009)��
153�
1�
0�
�
3.�
� HYPERLINK "https://www.youtube.com/analytics" \l "r=summary,dt=ty,fs=15340,fe=15585,fr=UN001,fi=v-2YV6UI9SZjM,ha=LCoeL1U-GBg" \t "" �Measuring Sustainable Human Development (Mihail Peleah, CEU2012)��
98�
1�
1�
�
4.�
� HYPERLINK "https://www.youtube.com/analytics" \l "r=summary,dt=ty,fs=15340,fe=15585,fr=UN001,fi=v-oh2xQc3279s,ha=HEhEYVEUEnk" \t "" �Introduction to Sustainable Human Development (Elena Danilova-Cross, CEU2012)��
73�
1�
1�
�
5.�
� HYPERLINK "https://www.youtube.com/analytics" \l "r=summary,dt=ty,fs=15340,fe=15585,fr=UN001,fi=v-Bpj3_4qJ718,ha=MVhXKl9DUAE" \t "" �Andrey Ivanov - Human Development in Transition Environment (CEU 2009)��
69�
0�
0�
�
6.�
� HYPERLINK "https://www.youtube.com/analytics" \l "r=summary,dt=ty,fs=15340,fe=15585,fr=UN001,fi=v-J88M-1ZGurU,ha=e1NoVC1Geww" \t "" �Jacek Cukrowski - Human Development Challenges in Central Asia (CEU2009)��
63�
1�
0�
�
7.�
� HYPERLINK "https://www.youtube.com/analytics" \l "r=summary,dt=ty,fs=15340,fe=15585,fr=UN001,fi=v-Hrw_3hqrCWc,ha=TzwRRjMfUDk" \t "" �Mihail Peleah - Human Development Indexes part 1 (CEU2009)��
55�
0�
0�
�
8.�
� HYPERLINK "https://www.youtube.com/analytics" \l "r=summary,dt=ty,fs=15340,fe=15585,fr=UN001,fi=v-LJ6Hc9K4tmg,ha=fD5UUWNOan8" \t "" �Documentary on HD teaching in Uzbekistan.mpg��
47�
0�
0�
�
9.�
� HYPERLINK "https://www.youtube.com/analytics" \l "r=summary,dt=ty,fs=15340,fe=15585,fr=UN001,fi=v-TJzyMZMfEJA,ha=VRk-YE0tbC0" \t "" �Day 1. Introduction to Sustainable Human Development. Rio+20��
45�
0�
0�
�
10.�
� HYPERLINK "https://www.youtube.com/analytics" \l "r=summary,dt=ty,fs=15340,fe=15585,fr=UN001,fi=v-GhV1_adVE6A,ha=RkcSKF8WRR0" \t "" �Day 4. Presentation of case studies��
37�
0�
0�
�
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UStream.tv





Sadeikaite Giedre





Thakur Bhavna





Karam Dina





Mezo Dora





Mamedova Olena








� In 2012 number of applicants reached 190 persons. Out of them 61 submitted case studies and tests (33% of those who got enrolled in the course). 


� In 2012 we had two such cases—Loryan Nvard and Zsofia Balogh. Loryan participated in 2011 on-line course, successfully completed it, but got not enough points to proceed to in-campus module. Her knowledge and capacity very much improved during second successful  attempt in 2012.


� Course has three forms of support—scholarship, partial funding and tuition waiver. Scholarship covers airticket (in-kind, most direct, most economic route), accommodation (provided in-kind, in CEU dorm, UNDP takes the cost), visa and insurance costs (up to 100 USD). Partial funding covers only accommodation, visa and insurance costs. Under tuition waiver tuition fee is waived but participants have to cover all other costs by themselves. As the course primarily focused on Europe and Central Asia region, scholarships are provided only to participants from this region. Participants from outside the region can get only partial funding.


� This is especially true for participants from outside of the region, where travel costs to Budapest could be quite high.


� CEU maintains course ‘websites’ (i.e. course materials and forum discussions) for three years, after that period courses are removed from sunlearning platform. To allow access of return students and external interested person to course we keep the course open for guests.


� Youtube channel has a special playlist, where all videos from 2012 course are stored � HYPERLINK "https://www.youtube.com/playlist?list=PL89362BECCB71E152" ��https://www.youtube.com/playlist?list=PL89362BECCB71E152�. Videos were recorded during broadcast through ustream.tv and copied to youtube (standard feature of ustream.tv). Quality of videos is far from being professional, although some turned out to be quite useful for students—for instance case studies presentations day 4, which were used in class work next day.


� It was two main considerations behind this shift. One, major, is possibility to replicate content for other courses—instead of re-doing lecture students could simply watch pre-recorded video. Second, minor, was testing possibility to shift more basic content to on-line module, to allow more space for advanced content during in-campus part. While video worked well for the former (at least judging by number of views), it failed for latter—during in-campus module lecture on measurement of human development had to be repeated. 


� http://www.facebook.com/#!/groups/58606635711/


� Our approach to course is based on two concepts: openness and merit-based. We keep course open for everybody interested in it, therefore we maintain guest access to course materials, broadcast lectures to internet, maintain video library of course materials and so on. However, having only interest is not enough to succeed in course. Increasing efforts and results are required to get to higher step of the course. Selection to in-campus module is based on results of on-line module. Certificates are issued only to students, who successfully passed either on-line module (in this case total number of points is indicated in certificate) or in-campus module .


� In 2011 one distant lecture by Skype was organized with HDRO office New York. In 2012 we had two such interactions—presentation by Ben Slay from NY through combination of WebEx and Skype; and presentation of case study by Sofiya Yuvshanova from Turkmenistan through combination of PowerPoint with recorded voice and Skype. However, there is huge untapped potential in such a format, and we will continue to expand it in 2013.


� We used professional paid account owned by UNDP BRC. In principle, CEU also owns WebEx account. 


� Are we using workbook for disciplining students, creating “crystallization point” and fine tuning course on-go? Or the scope of workbook is to get feedback from students, get some ideas for fine tuning the course on go, and return feedback to students? 


� We used old version as published in Belbin “Management Teams: Why They Succeed or Fail.”, 1996. This version has only 8 roles, with Specialist role missed. However, this old questionnaire allowed us to make quick diagnostics of group roles and act accordingly. More details on Belbin team roles are available on-line � HYPERLINK "http://www.belbin.com/rte.asp?id=8" ��http://www.belbin.com/rte.asp?id=8� 
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